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About This Guide

This guide supports parents, guardians, teachers, counselors, and mentors using Essentials of Future
Readiness. It follows the student book’s seven-chapter learning journey, chapter-opening Problem
Settings, seven portfolio artifacts, Quality Ladders, chapter syntheses, working forms, safety rules,
and advanced options so adults can support the same methods students encounter in the main text
rather than a parallel curriculum.

The student volume contains twenty-nine numbered instructional figures and thirty-five numbered
reference/data tables. Working forms appear where each method is taught; reference and
comparison tables stay in the numbered table system. Try It headings use TRY IT: [TITLE] plus a
separate italic Activity ID (for example, Activity 4B, the second Try It in Chapter 4). Chapter 7 includes
Maya’s complete worked portfolio before the student’s Final Dream Map and Action Plan. Figure and
table captions, textual references, and surrounding prose remain authoritative. Near the end of each
chapter (Section 4.8 in Chapter 4), one section stress-tests the chapter’s main idea in an Al-enabled
setting by asking where AI can extend the work, where assistance could substitute for reasoning or
experience the learner still needs, and what judgment and responsibility remain human. The Al
Thread section below summarizes the seven forms of sound judgment these sections build. Quality
Ladder levels describe the quality of the artifact, and reaching the Advanced level does not require
completing material labeled ADVANCED.

This standalone guide expands the adult guidance in Appendix A of the student book. Use it for
conversation prompts, instructional responses to common misconceptions, pacing, inclusive
participation, safeguarding, feedback on portfolio artifacts, and chapter-by-chapter teaching support.

International use. The student volume is internationally framed, and this guide follows the same rule,
which is that the teaching methods are universal, while qualifications, costs, pathway names,
safeguarding procedures, standards, and labor-market information must be mapped to the reader’s
jurisdiction. University is the general term for bachelor’s-degree-awarding institutions; community
college and other established college types retain their own names. Secondary school includes what
many systems call high school, junior secondary includes systems that use the term middle school,
and primary school includes what many systems call elementary school. When this guide names a
U.S.-specific framework or example, treat it as a localized reference rather than as the default for
every reader.

Guidance Principles

Do not treat a student’s first idea as a final decision, and do not rank one pathway as the only
respectable option. Ask for evidence before accepting or rejecting a student’s claim about themselves.
Help students compare many routes, including university, community college or other college routes
where they exist, technical and vocational education, apprenticeships, certifications, direct work,
entrepreneurship, service, and creative portfolios. Protect private reflection; never require students
to publish sensitive personal information. Use current authoritative sources and qualified local
advisors for requirements, costs, eligibility, credentials, and labor-market information. Treat Al tools
according to the purpose of the task. Preserve student reasoning when the reasoning is the learning



target, use tools to extend or automate appropriate work when the capability is already established,
require verification and clear contribution trails, and treat assistive technology and accommodations
as part of the learner’s own attempt.

Universal Conversation Starters

What evidence supports this interest? What problem or community does this connect to? What skill
could you build next? What is one small exploratory project you could try safely? What would make
this plan stronger? What information do we need from a current official source? Who could help you
learn more through an approved channel?

How the Core Tools Work Together

The student book defines distinct functions for its core tools. A dream is the working future
hypothesis under investigation. The Four Dream Questions help identify what needs attention. The
Systems Lens provides real-world context. The Future Action System provides the repeatable process
for action, evidence, reflection, and revision. The Future Readiness Portfolio preserves evidence
across chapters, while Quality Ladders and the standing rules for sources, safety, privacy, and
responsible tool use apply throughout.

Teach these as complementary tools rather than as matching steps. Do not pair the Four Dream
Questions with individual stages of the Future Action System. Any one of the questions can reveal a
need that can then be investigated through a complete cycle. The scientific method provides a useful
process parallel because both depend on planned investigation, evidence, interpretation, and
revision, but future decisions also involve values, constraints, relationships, and uncertainty that are
not laboratory variables. Figure 0.2 and Appendix D.1 in the student book make this architecture
visible.

The Systems-Lens Question Bank

When a student names a career, help them look past the title. What system is behind this role,
product, or service? What visible work do people notice first? What hidden work, tools, data, rules, or
coordination make the visible result possible? Where might the system slow down, fail, exclude
people, or create risk? What function could be improved, protected, redesigned, or invented? What
evidence, project, conversation, or course could help the student investigate it safely? This moves
students from “I want to be this job title” toward “I want to understand this problem, this system, and
the contribution I might make.”

The Al Thread: Seven Forms of Sound Judgment

Near the end of each chapter of the student book, one section stress-tests the chapter’s main idea in
an Al-enabled setting. Each of these sections asks where Al can extend the work, where assistance
could substitute for reasoning or experience the learner still needs, and what judgment and



responsibility remain human, and each builds a different form of sound judgment. The book’s
position, set out in its Preface, is sequencing rather than prohibition, so students build enough of the

thinking first that they can judge what a tool gives back. The Preface adds two further reasons the
thread matters now. Al is changing how some kinds of work are produced and organized, and it is
beginning to change how knowledge itself is produced, so that checking, understanding, and

extending results become the scarce work. Appendix C.6 of the student book gives the sources and
the status of those claims. Every new activity can be completed without an Al tool, so school policy
and tools’ age requirements never block participation.

Section

1.9 When Algorithms Shape What
You Notice About Yourself

Judgment it builds

Identity judgment

The question the section asks

Does an interest persist beyond the
feed, and is an Al-generated label
treated as a hypothesis to test against
evidence?

2.9 When AI Changes the Task Mix

Career and forecast judgment

Which tasks may change, which
capabilities become more valuable,
and what source supports each
claim?

3.9 When AI Becomes Part of the
System

Systems and accountability judgment

What becomes faster or more
scalable, which bottleneck or
dependency moves, and where do
authorization and responsibility sit?

4.8 Working With Al: Capability,
Judgment, and Responsibility

Tool judgment

How was the task specified, what
was verified, and what did the tool
and the student each contribute?

5.10 AI Can Widen the Map, but
Evidence Chooses the Route

Planning and evidence judgment

Which evidence job does each claim
need, whether general possibility,
authoritative verification, situated
knowledge, or a firsthand test?

6.9 What Should You Still Learn to Do
Yourself?

Learning judgment

Is the purpose of the task learning,
production, or a consequential
decision, and which effort should
therefore stay with the student?

7.8 When Polished Output Is Easy,
Evidence Matters More

Representation, provenance, and
sharing judgment

Can every claim be traced to
evidence, is the tool’s contribution
clear, and should this material be
typed into a tool at all?

Pacing Guide

Choose the depth that fits the learner and setting. The goal is understanding and usable evidence, not

speed.

Use mode

Typical structure

Estimated time

Concept reading

Chapters, examples, stories

six to nine hours




Use mode

Core course

Typical structure

Main activities plus one portfolio
artifact per chapter

Estimated time

fourteen to twenty-one sessions of
forty-five to sixty minutes

Selected readings and adult-

twenty to thirty sessions of sixty to

Guided path : .
w P supported worksheets ninety minutes
Core work plus Advanced labs,
Capstone path appendices, interviews, and a final A semester

presentation




Inclusive Access and Participation

These are defaults, not substitutes for individualized accommodations or education plans, including
IEP or 504 arrangements where those systems apply, nor for institutional policy, local legal
requirements, or professional guidance.

Chapter 1: Who Am | Becoming?

Your role. Listen for evidence instead of rushing students toward labels. When a young person says
“I am not good at science” or “I want to be rich,” treat it as the beginning of a conversation. Ask what
experiences led to the statement, what evidence supports it, and what small experiment might test it.
Do not treat a first hypothesis as a promise; treat it as a draft.

Conversation starters. What activities make you lose track of time in a good way? What problems
do you keep noticing even when nobody asks you to? What have you improved at because you
practiced? What feedback do people often give you? What do you want your future to protect? Which
of your interests would you still follow if the feed stopped showing them to you? The chapter opens
with a ship whose planks are replaced one by one. What might change between your first profile and
your Final Dream Map, what do you hope will stay the same, and what could show either one?

Support strategies. Praise effort, strategy, and revision more than fixed talent. Notice quiet strengths
such as patience, reliability, care, and follow-through. Accept evidence from home responsibilities,
caregiving, hobbies, faith communities, and jobs, not only school; Marcus’s vignette in Section 1.3
exists for exactly this conversation. Help students design small, safe tests before expecting certainty,
and allow fictional or anonymized examples in group discussion.

Student-book architecture

Element How it appears in the student book

Chapter-opening character vignette labeled PROBLEM
SETTING; it makes the chapter’s central challenge
concrete before the Big Question and concise learning
orientation.

Problem Setting

Concepts, examples, misconceptions, activities, figures,
Instruction and Advanced material follow the conceptual
dependency rather than a fixed subsection template.

Forms and procedural checklists appear where the
Working tools method is taught; students do not leave the chapter to
find the tool.

Section 1.9, When Algorithms Shape What You Notice
About Yourself. Builds identity judgment, in which an
interest counts as evidence when it persists beyond the

Al section feed, chatbot labels are hypotheses to test, and Al-
assisted work counts when the student’s contribution is
visible. Activity 1F, Away From the Feed.

Portfolio One portfolio artifact plus the chapter-specific Quality

Ladder.




Element

How it appears in the student book

Closure

Integrated synthesis with active retrieval and transfer;
key vocabulary remains in context, with Appendix B as

the lookup layer.

Common misconceptions and instructional response

Student belief

“By the end of this chapter I should
be able to say what I am.”

Where it appears

1.1 Self-Discovery Is an Investigation,
Not a Label

Instructional response

The expectation is tempting because
adults keep asking the question, and
a quick label ends the conversation
politely. But a label is one data point
wearing a conclusion’s clothes, and
settling on it early stops the
investigation exactly where it was
getting useful. This chapter’s
deliverable is not a verdict about
what you are; it is a tested, revisable
profile of what you keep doing,
building, and caring about.

“I do not do any activities, so I have
nothing to put in the table.”

1.3 Strengths: What Can You Build,
Practice, and Demonstrate?

The conclusion is tempting because
school celebrates clubs, teams, and
trophies, so responsibility at home or
work can feel invisible on a form.
But evidence counts from school,
home, activities, projects, work,
service, and relationships, and the
quiet settings sometimes produce the
strongest proof of reliability, care,
and skill. One of our four students is
about to discover exactly that.

“Writing a future hypothesis means I
am choosing my career.”

1.7 Future Hypotheses: Testing
Possible Selves

The worry is tempting because most
times that school has asked what you
want to be, the answer was treated
as a commitment, repeated to
relatives, and remembered. A
hypothesis is the opposite of a
commitment. It is a direction plus a
test plus permission to revise, and its
whole value is that it can be wrong
cheaply, early, and usefully. You are
not signing anything. You are
designing an experiment.




Student belief Where it appears Instructional response

The belief is tempting because the
answer arrives instantly, sounds
personal, and spares you the slow
work of watching yourself over time.
But a quiz or chatbot works from the

information it receives and patterns

“An online quiz or a chatbot can tell | 1.9 When Algorithms Shape What

me which career fits me.”

You Notice About Yourself

learned from other people. It can
suggest possibilities. It cannot turn
those possibilities into evidence
about what you repeatedly choose,
practice, value, and persist with. Its
answer is one more hypothesis to
test, not a verdict to accept.

Chapter synthesis and retrieval
The student chapter closes with one integrated synthesis. Confirm that students can use interests,
strengths, habits, values, self-concept, evidence, and future hypothesis in connected reasoning, then

ask them to reconstruct their profile from memory and identify any claim that still lacks evidence.
Working Form 1.1, Interests, Strengths, and Values Profile, is placed with Portfolio Artifact 1. The

synthesis also notes that in an algorithmic environment attention is both a signal and something

systems can shape, so self-knowledge rests on patterns that survive the student’s own inquiry and
action; the retrieval check asks students to show that one interest first shown by a feed or another

person now holds up on its own.

Quality Ladder

Use the same four-level ladder printed with the student artifact. It describes the quality of the work,
not the learner; the next column to the right is the most useful improvement target.

Criterion

Self-awareness

Emerging

Lists simple labels.

Developing

Names interests and
strengths with
limited explanation.

Proficient

Explains interests,
strengths, values, and
habits with
examples.

Advanced

Builds a nuanced
profile using
evidence, trade-offs,
and revision
thinking.

Evidence use

Opinions only.

One or two examples.

Connects claims to
clear evidence.

Evaluates evidence
quality and names
what is missing.

Future hypothesis

States a job title only.

Names a possible
direction.

Connects a direction
to evidence and a
small action.

Designs a realistic
test and explains
what it will teach.

Revision readiness

Treats the first
answer as final.

Names one possible
change.

Explains what may
change as evidence
appears.

Explains what
evidence would
justify revision and
why.




Chapter 2: Exploring Careers

Your role. Do not teach this chapter as “STEM is better than everything else”; that framing alienates
students and distorts the lesson. The stronger message is that every field matters, and
underdeveloped foundations in either direction quietly close doors. Connect science and math to
students’ existing interests (digital tools and anatomy for an artist; evidence, logic, and data privacy
for a future lawyer; finance and analytics for an entrepreneur), and connect reading, writing, and
creative practice to your technical students’ plans with equal energy.

Conversation starters. What problem does this role help solve? What system does it belong to?
Which roles are visible and which are hidden? Which school subjects would help each role do the
work well? What small experience could test this interest? Which tasks in this job might AI change,
which capabilities might become more valuable if routine output gets easier, and which source tells
you so?

Support strategies. Pair every visible, famous role with two quieter ones from the same ecosystem,
and give the humanities-to-technical direction the same energy as the reverse. Use local employers
and community organizations as examples; students map systems better when they have stood inside
them. A short, supervised conversation with a working adult can be especially useful; Chapter 5
teaches the full interview protocol, while Chapter 2’s research forms help students prepare questions
and record evidence without treating one conversation as a verdict.

Student-book architecture

Element How it appears in the student book

Chapter-opening character vignette labeled PROBLEM
SETTING; it makes the chapter’s central challenge
concrete before the Big Question and concise learning
orientation.

Problem Setting

Concepts, examples, misconceptions, activities, figures,
Instruction and Advanced material follow the conceptual
dependency rather than a fixed subsection template.

Forms and procedural checklists appear where the
Working tools method is taught; students do not leave the chapter to
find the tool.

Section 2.9, When AI Changes the Task Mix. Builds career
and forecast judgment as students take a job apart into
tasks, allow A/S/H/N marks to overlap when the evidence
Al section supports more than one category, ask which capabilities
become more valuable as routine output gets easier, and
test claims about Al against sources. Activity 2C, Task
Map.

Portfolio One portfolio artifact plus the chapter-specific Quality
Ladder.

Closure Integrated synthesis with active retrieval and transfer;
key vocabulary remains in context, with Appendix B as
the lookup layer.




Common misconceptions and instructional response

Student Where it .
. Instructional response

belief appears
“Choosing The belief is tempting because nearly every form, relative, and school assignment
my future 2.1 Start With asks for a title, so a title feels like the required unit of an answer. But a title names
means ) one seat in a much larger room, and committing to the seat before seeing the

L Purpose Before . . X .
picking the Labels room is how students end up defending a label instead of exploring a problem.
right job Start from the problem and the titles multiply on their own, which is exactly what
title.” happened to Ella once her teacher changed the question.
“STEM

careers are

The ranking is tempting because salary headlines and adult worry usually arrive

and science
have
prerequisites
; writing, art,
and law will
still be there
if I want
them later.”

the serious 2.4 STEM: A dressed in technical language, so technical can start to sound like a synonym for
ones. and Way of real. But the three categories above are lenses, not a leaderboard. The table in
ever’ hin Thinking, Not Section 2.3 shows every kind of contribution depending on the others, and a
else iysta & Just a Career counselor, litigator, or historian at the top of their craft is nobody’s backup plan.
backu List The honest claim is smaller and more useful. Broad foundations, technical and
plan ”p human, keep more doors open, whichever room you end up working in.

The belief is tempting because technical subjects post their ladders in plain view
«Only math (algebra before calculus, chemistry before biochemistry), while the humanities

2.5 Mobility
Runs Both Ways

rarely publish theirs, so their prerequisites stay invisible. But every route has a
preparation cost. The STEM ladder is usually steeper and more tightly sequenced,
which means that moving toward STEM-intensive work later may require
rebuilding mathematics sequences, laboratory science, coding, or technical tools,
so keeping core mathematics and science alive through secondary school lowers
that switching cost. The other ladder is quieter, not missing. Moving later toward
writing, law, design, arts, or leadership can require years of writing volume, craft
and portfolio work, languages, domain reading, or networks, so keeping reading,
writing, and creative practice alive even inside a technical program preserves
that option.

“Al will take
most jobs, so
it does not
matter what I
study.”

2.9 When Al
Changes the
Task Mix

The belief is tempting because sweeping predictions are easier to remember than
a changing task map, and giving up can feel rational when the future looks
unstable. But jobs are bundles of tasks, not single blocks, and technological
change can remove, reshape, expand, and create tasks at the same time. The more
useful response is to build foundations, investigate how the task mix is changing,
and strengthen capabilities that help you learn, verify, integrate, communicate,
and take responsibility as the work changes.

Chapter synthesis and retrieval
The student synthesis reconnects career, career ecosystem, STEM, pathway mobility, switching cost,

and optionality, then asks students to explain a career as contribution, map visible and hidden roles,
compare mobility in both directions, and justify their Career Purpose and Foundation Map from

Chapter 1 evidence. Table 2.3 provides the pathway-family comparison; Working Form 2.1 is the
Career Investigation, Working Form 2.2 the Source Quality Check, and Working Form 2.3 the Career
Purpose and Foundation Map. All appear at the point where the method is taught. The synthesis adds
that AI can change the task mix inside a role and shift which capabilities are scarce without

removing the need the work serves, which is why forecasts should be tested against sources; the

10



retrieval check asks students to name one task AI may change and one that still requires a person,

with a source for each.

Quality Ladder

Use the same four-level ladder printed with the student artifact. It describes the quality of the work,
not the learner; the next column to the right is the most useful improvement target.

Criterion

Problem-to-career

Emerging

Names a career with

Developing

Connects one career

Proficient

Connects several
careers to a

Advanced

Explains how roles
cooperate inside an

both directions.

connection little purpose. to one problem. .
PUrp p meaningful problem. | ecosystem.
Explains foundations | Analyzes switching
Foundations Treats STEM as only | Gives a basic reason | as transferable and costs and mobility for
reasoning a career category. foundations matter. | option-preserving, in | specific pathways

with sources.

Evidence and
exploration

Relies on guesses.

Uses one source or
example.

Uses observation,
research, or
interview evidence.

Compares sources
and proposes a
realistic next project.

11




Chapter 3: How Systems Create Value

Your role. Keep systems thinking concrete. Start from everyday experiences (grocery shopping,
school lunch, a clinic visit, an online order) and ask students to identify functions before naming
careers, which prevents career exploration from collapsing into a list of job titles. Use the cafeteria
example for accessibility, the airline for depth, and the AI value chain to show how familiar digital
tools depend on hidden functions. Insist on respect for every part of a value chain; dignity and
contribution exist in many forms of work. For older students, connect the chapter to job shadowing,
technical and vocational education or training, engineering design, and entrepreneurship; in the
United States, CTE is a common term for part of that landscape.

Conversation starters. What system is behind this product or event? What work had to happen
before the visible result? Which functions are visible and which are backstage? Where could the
system slow down or fail? Who is affected besides the direct user? What feedback could help it
improve, and is anyone actually using that feedback? If Al changes one function, which dependency
or bottleneck might move, what new failure path appears, and who remains authorized and
accountable?

Support strategies. This is the most demanding chapter, by design; the pacing note before Section
3.5 gives younger readers an honest off-ramp, and using it is success, not retreat. Let students map a
system they know physically (the cafeteria, a game, a kitchen, a family business like Marcus’s store)
before any abstract case. Keep the vocabulary load manageable by letting students describe functions
in their own words first and attach the formal terms second. Section 3.9 gives every reader, including
those who skip the advanced cases, a core look at what changes when Al becomes part of a system.
Whenever a student adds Al to a map, ask not only what task changes but whether scale,
dependencies, bottlenecks, authorization, or accountability change with it.

Student-book architecture

Element How it appears in the student book

Chapter-opening character vignette labeled PROBLEM
SETTING; it makes the chapter’s central challenge
concrete before the Big Question and concise learning
orientation.

Problem Setting

Concepts, examples, misconceptions, activities, figures,
Instruction and Advanced material follow the conceptual
dependency rather than a fixed subsection template.

Forms and procedural checklists appear where the
Working tools method is taught; students do not leave the chapter to
find the tool.

12



Element How it appears in the student book

Section 3.9, When Al Becomes Part of the System. Defines
automation broadly, as a machine or software system
performing a function with reduced direct human
execution, including functions that were previously
human, shared, or newly enabled. Builds systems and
accountability judgment around bottlenecks,
dependencies, failure paths, authorization, and
responsibility. Activity 3B, Add a Machine to Your Map.

Al section

One portfolio artifact plus the chapter-specific Quality

Portfolio Ladder.

Integrated synthesis with active retrieval and transfer;
Closure key vocabulary remains in context, with Appendix B as
the lookup layer.

Common misconceptions and instructional response
Student belief Where it appears Instructional response

The confusion is natural because we
meet most systems through the
people working in them, so the
person and the work blur into one
thing. But a job title names a person’s
role, a department names an
organizational unit, and a function
names the necessary work itself. For
example, “cook meals” is a function
whether one chef, a team, or a
machine performs it, and that is
exactly why functions outlast job
titles. Name the work with a verb,
and it stays visible even when the
org chart changes.

“A function is just a fancy word for a | 3.3 Functional Decomposition:
job.” Naming What Is Inside

The assumption is tempting because
feedback forms are everywhere, and
collecting information feels like
using it. But information becomes a
loop only when the system actually
“If the system collects comments, it 3.4 From Functions to Value Chains adjustst its next planning, design, .
has a feedback loop.” operations, or support because of it;
until the data changes the next
output, you are looking at a comment
box, not a loop. One of our four
students is about to catch a real
system in exactly this gap.




Student belief Where it appears Instructional response

The reflex is tempting because blame
is fast, and faces are easier to see
than designs. But when a complex
system fails, breakdowns usually
trace to design, timing, tools,
communication gaps, scarce
resources, rigid rules, or broken
feedback loops, so a good systems
thinker does not hunt for a single
scapegoat. The professional question
is not “Who is to blame?” but “Which
part of this system must we inspect,
support, or redesign?” Blame ends
the investigation; that question starts
it.

“When a system fails, the job is to
find who is to blame.”

3.7 How Systems Stall, Slip, or Cause
Harm

Chapter synthesis and retrieval

The student synthesis reconnects system, reverse engineering, function, value chain, dependency,
bottleneck, stakeholder, and feedback loop, then requires transfer to a new system. The value-chain
working form appears with the Core Activity so the Advanced Lab and portfolio artifact refine a map
the learner has already built. The synthesis adds that when AI changes the cost, speed, or scale of a
function, the effect can travel through the system by moving bottlenecks, creating dependencies,
changing roles, and opening new failure paths, while accountability remains traceable; the retrieval
check asks students to place one machine in a system and say where responsibility sits.

Quality Ladder
Use the same four-level ladder printed with the student artifact. It describes the quality of the work,

not the learner; the next column to the right is the most useful improvement target.

Criterion Emerging Developing Proficient Advanced
. Explains boundary,
Names a product or . Explains how parts P . Ty
System . L Identifies some functions,
. job with little work together
understanding connected parts. stakeholders, and
context. toward an outcome.
effects.
. : . . Breaks the system Shows how functions
Functional N Mixes functions with | .
o Lists job titles only. into clear verb-based | depend on one
decomposition roles.

functions.

another.

Identifies a

Explains effects on

source.

interview evidence.

. . Does not identify Names one possible dependency and a stakeholders, with
Risks and ethics .. .
limits. problem. bottleneck or failure | trade-offs and
point. fairness.
. Uses observation, Compares sources
. One observation or .
Evidence use Guesses. research, or and names what is

still missing.
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Chapter 4: What Capabilities Make Me Useful?

Your role. Treat skills as observable, teachable, and improvable, never as fixed traits. A disorganized
student can build systems; a quiet student can practice low-risk communication; a tech-fluent student
may still need help with ethics, explanation, and follow-through. Use evidence-based encouragement,
and ask students to describe the strategy they used rather than only the result. For Al-assisted work,
separate the final artifact from the contribution trail. Prompting and specification, selection,
verification, testing, revision, and explanation can all be skill evidence when they are visible. Hold
the line on privacy, disclosure, and accountability without pretending that any use of Al erases the
learner’s contribution.

Conversation starters. What strategy did you use, and what would you change? Which skill claim
needs stronger evidence? What did you ask the tool to do? What did its output depend on? What did
the tool contribute, what did you contribute, what did you verify, and which decision remained
yours?

Support strategies. Ask for artifacts and contribution trails, not adjectives. When a student claims a
skill, ask what a stranger could inspect and what part of the result the student can explain or defend.
Praise descriptions of strategy over outcomes. Hold one consistent set of Al integrity rules across

home and school, while allowing legitimate tool use to become evidence when the learner’s framing,
judgment, verification, and revision are clear. Section 4.8 includes the AI Literacy Self-Check and the
Source and Al Use Log at the point of use; model them as judgment tools, not compliance paperwork.

Student-book architecture

Element How it appears in the student book

Chapter-opening character vignette labeled PROBLEM
SETTING; it makes the chapter’s central challenge
concrete before the Big Question and concise learning
orientation.

Problem Setting

Concepts, examples, misconceptions, activities, figures,
Instruction and Advanced material follow the conceptual
dependency rather than a fixed subsection template.

Forms and procedural checklists appear where the
Working tools method is taught; students do not leave the chapter to
find the tool.

Section 4.8, Working With AI: Capability, Judgment, and
Responsibility. Builds tool judgment through prompting
and specification, verification, delegation boundaries,
and mixed provenance, using the AI Literacy Self-Check
and the Source and AI Use Log; Chapters 5 to 7 apply
these tools.

Al section

One portfolio artifact plus the chapter-specific Quality

Portfolio Ladder.

Integrated synthesis with active retrieval and transfer;
Closure key vocabulary remains in context, with Appendix B as
the lookup layer.

15



Common misconceptions and instructional response

Student belief

“Some people are just talented, and
the rest of us are not.”

Where it appears

4.1 Skills Are the Bridge Between
Possibility and Performance

Instructional response

The belief is tempting because talent
is what gets complimented, loudly
and early, while practice happens
where nobody claps. But talent got
Jordan excellent wiring and a dead
robot anyway; what performance
runs on is skills practiced until they
hold under pressure, and skills,
unlike talent, can be built on a
schedule. This chapter grades
nothing about what you were born
with. It documents what you can
demonstrate.

“Deciding to try harder counts as a
plan.”

4.5 Execution SKkills: Turning Wishes
into Plans That Work

The belief is tempting because the
decision feels productive the
moment you make it, and an
intention is easy to state and hard to
check. But an intention names a
hope, not a behavior; execution
improves only when it becomes an
observable routine. “Study more”
becomes a fifteen-minute vocabulary
practice on Monday, Wednesday,
and Friday followed by a self-quiz.
“Get better at teamwork” becomes
summarizing tasks, asking one
clarifying question, and recording
who does what in the next group
project. “Use Al better” becomes
using it to brainstorm questions,
verifying facts with two reliable
sources, and writing your own
explanation. “Be more organized”
becomes using one task list for two
weeks and reviewing it after lunch
each school day. Each stronger plan
names what will happen and how
you will know whether it happened.

16




Student belief Where it appears Instructional response

The belief is tempting because a fast,
fluent output feels like competence,
and the finished screen does not
show what the output got wrong or
what still needed a person. But using
Al well means directing the work,
not disappearing from it. You frame
the problem, specify the task, check
the claims, reject weak options, test
and revise, and explain the final
decision. Those contributions are
“Using Al well means getting it to do | 4.8 Working With AI: Capability, also what make Al-assisted work

the work.” Judgment, and Responsibility count as evidence of your capability,
and none of them makes an
inaccurate output reliable or lets you
claim work you did not do. The goal
is to make your contribution
traceable, not to erase the tool or
yourself. Table 4.3 pairs common Al-
era skills with the responsible
question and risk each one requires
you to manage; Figure 4.3 makes the
boundary between Al support and
human judgment visible.

Chapter synthesis and retrieval

The student synthesis reconnects skill, skill evidence, transferable skill, tool judgment, and Al
literacy, then asks the learner to defend one skill claim with evidence, connect it to a Chapter 3
function, name an honest gap, and explain responsible versus risky tool use. The Skills Evidence Log
sits with the Core Activity; the AI Literacy Self-Check and the Source and Al Use Log sit inside Section
4.8. The synthesis adds that Al-assisted work can have mixed provenance, so capability is judged by
the visible human contribution, such as problem framing, prompt and specification design,
verification, revision, and explanation, as well as by the artifact.

Quality Ladder
Use the same four-level ladder printed with the student artifact. It describes the quality of the work,
not the learner; the next column to the right is the most useful improvement target.

Criterion Emerging Developing Proficient Advanced
Sometimes confuses Identifies specific Connects skills to
Skill identification Names broad traits. | skills with p system functions and

skills tied to actions.
preferences. pathways.

Evaluates evidence
strength and names

gaps.

Opinions without
examples.

Specific artifacts,

LEFFAGIEEE Gy feedback, or results.

One thin example.
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Criterion

Responsible tool use

Emerging

Uses tools without
checking rules or

Developing

Recognizes one bhasic
risk.

Proficient

Applies verification,
privacy, and

Advanced

Evaluates benefits,
limits, bias risks, and

accuracy. disclosure habits. ethics.
Names one skill to Plans a next practice REISES BRI Eng)
Reflection Treats skill as fixed. P builds a realistic

improve.

step from feedback.

practice plan.
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Chapter 5: Planning Your Future

Your role. Help students convert analysis into supported action without pressuring them toward
premature certainty. When a constraint blocks a plan (age limits, transportation, cost), do what Ella’s
teacher did and return to the underlying goal to find other doors to the same room. Help arrange
safe, supervised exploratory experiences, and treat a student’s revision of a plan as evidence of
learning, not flakiness. Reinforce that no single piece of evidence, such as one grade, one video, or
one feeling, should decide a pathway.

Conversation starters. What are you actually hoping to learn from this experience? Which part of
the question can Al help you explore? Which fact needs an official source? Who has situated
knowledge of your school, community, or pathway? What firsthand test could tell you something no
summary can? What will you do if the first attempt gets a no?

Support strategies. Know your institution’s and community’s access channels before teaching
Section 5.6.1. Identify who can advise on exam or application fee waivers and other funding support,
which local programs are free or funded, and what library or community services offer. Treat
structural barriers with the same dignity the section does, as facts about access rather than
judgments about students, and never ask a student to disclose family circumstances publicly. When a
plan gets a no, model the move the chapter teaches, and use Marcus’s story to reinforce it. Separate
the barrier from the dream and look for another route, even when the route runs slower. For Section
5.8.1, keep the emphasis on the four comparison questions rather than on memorizing any single
price or wage. Students making a real decision should use the current official sources that apply to
their own route and location. The student book places the complete mentor-interview preparation,
question bank, safety boundary, notes, and follow-up forms inside Sections 5.3 through 5.4. Rehearse
the protocol before any outreach and use institution-approved or program-approved channels.

Student-book architecture

Element How it appears in the student book

Problem Chapter-opening character vignette labeled PROBLEM SETTING; it makes the chapter’s central
Setting challenge concrete before the Big Question and concise learning orientation.
. Concepts, examples, misconceptions, activities, figures, and Advanced material follow the
Instruction .
conceptual dependency rather than a fixed subsection template.
. Forms and procedural checklists appear where the method is taught; students do not leave the
Working tools
chapter to find the tool.
Section 5.10, AI Can Widen the Map, but Evidence Chooses the Route. Builds planning and
. evidence judgment by showing that general information sources and generative tools can widen
Al section . . - .
possibilities, while authoritative sources, situated knowledge, and firsthand tests each do a
different evidence job. Activity 5B, One Question, Four Evidence Jobs.
Portfolio One portfolio artifact plus the chapter-specific Quality Ladder.
Closure Integrated synthesis with active retrieval and transfer; key vocabulary remains in context, with
Appendix B as the lookup layer.
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Common misconceptions and instructional response

Student Where it .
. Instructional response
belief appears
Many students hear the word plan and imagine a locked contract. Choose a final
“If T change 5.1 Planning Is career now, pick one permanent path, and never change your mind. The error.is
. tempting because adults often ask for a plan once and remember the first version,
my plan, my | a Learning Lo . . . . .
lan failed” | Process so revising it can feel like breaking a promise. Serious planning runs the other
p ' way. The plan that cannot absorb new evidence is the one that failed, which is
what the maxim at this chapter’s door has been saying for two thousand years.
“Needing The error is tempting because independence gets praised so often that asking for
help with my | 5.3 Trusted help can feel like its opposite. Professionals run the other way. Pilots plan with
plan meansI | Adults Are Part | controllers, athletes with coaches, and researchers submit their plans for review
am not ready | of the Plan precisely because the stakes are high. A support network does not outsource your
to plan.” future; it strengthens your plan while the choices remain yours.
“If the door
will not open The conclusion is tempting because a structural barrier arrives looking permanent
5.6.1 When the
for me, the Barrier Is and personal, and nobody hands you a map of the other doors at the same
dream must . moment. But a barrier is information about one route under today’s rules, not a
Bigger Than a . o . .
not be for Plan verdict on the destination or on you. Rules change, waivers exist, and the moves
people like below are designed for exactly this situation.
me.”
“If I give an o . . .
5.10 AI Can The belief is tempting because the tool can produce a tidy roadmap in seconds,
Al tool . . . . .
Widen the and a finished-looking plan feels like progress. But a roadmap is only as strong as
enough . o . N i
: . Map, but the evidence behind its decisions. Al can generate possibilities and help organize
information, . . o, . .
it can olan Evidence them. It cannot convert an unverified claim into an official requirement, local
P Chooses the opportunity, trusted relationship, or lived test of fit. A plan becomes yours when
my future for X . :
Route evidence from the right sources changes what you actually decide and do.

me »

Chapter synthesis and retrieval
The student synthesis reconnects roadmap, checkpoint, mentor, exploratory project, constraint,

structural barrier, trade-off, opportunity cost, and recovery move, then asks the learner to

reconstruct the roadmap and explain how it responds to a no or a changed condition. The mentor-
interview protocol is integrated into Sections 5.3 through 5.4, the pathway-comparison form into the
Advanced Lab, and the roadmap form into Portfolio Artifact 5. The synthesis adds that plans become

reliable only when each claim is matched to the evidence job it requires, with authoritative
verification for official facts, situated knowledge for local opportunities, and firsthand evidence for
fit; the retrieval check asks students to label each piece of evidence by the job it does.

Quality Ladder
Use the same four-level ladder printed with the student artifact. It describes the quality of the work,

not the learner; the next column to the right is the most useful improvement target.
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Criterion

Use of evidence

Emerging

Plans from a
single wish or

Developing

Plans from
preference alone.

Proficient

Connects roadmap
choices to portfolio

Advanced

Integrates evidence from all
four prior artifacts.

label. evidence.
Support Names no Maps several supports Initiates an appropriate,
PP Names one adult. . p . pp. . PPIop
network supports. with distinct questions. | supervised contact.
. Plans around constraints with
. No plan beyond Ignores Names constraints and .
Realism . . alternatives and costs
the goal itself. constraints. one trade-off.
compared.
s No review point of | Treats the plan as : Includes a working revision
Revisability P P Includes a review date. §

any kind.

final.

rule and a recovery move.
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Chapter 6: Building Confidence, Self-Concept, and Resilience

Your role. Combine warmth, truth, and strategy. Empty praise feels good and teaches nothing; harsh
criticism produces compliance or avoidance. Praise effort and strategy while still helping students
raise the quality of the work. Ask what evidence they have for beliefs about themselves. Normalize
difficulty without minimizing it, break large challenges into next actions, and treat revision, recovery,
and help-seeking as signs of maturity. Because this chapter touches stress and setbacks, make
support options explicit and never pressure students to disclose private experiences publicly; a
fictional scenario (or Maya’s) works fine for discussion.

Conversation starters. What did the feedback actually say, separate from how it felt? What part was
under your control? What is the next smallest useful action? Who could help you see this more
clearly? Is the purpose of this task learning, production, or a consequential real-world decision?
Which effort should therefore stay yours, and which support or automation is appropriate?

Support strategies. Watch the room, because feedback and setback discussions can surface real
distress, and the chapter’s scope note applies; this material supports everyday resilience and is not a
substitute for professional help. Offer private reflection options and fictional scenarios for anything
personal. Section 6.10 gives students explicit permission not to document everything; honor it by
never grading the volume of a portfolio. When students practice with Al tools, preserve their own
attempt when the reasoning or performance is the learning target, allow appropriate automation
when the skill has already been established, and treat accommodations and assistive technology as
part of the attempt.

Student-book architecture

Element How it appears in the student book

Problem Chapter-opening character vignette labeled PROBLEM SETTING; it makes the chapter’s central
Setting challenge concrete before the Big Question and concise learning orientation.
. Concepts, examples, misconceptions, activities, figures, and Advanced material follow the

Instruction .

conceptual dependency rather than a fixed subsection template.
. Forms and procedural checklists appear where the method is taught; students do not leave the

Working tools
chapter to find the tool.
Section 6.9, What Should You Still Learn to Do Yourself? Opens with the distinction that sometimes
the result is the point and sometimes the practice is the point. Builds learning judgment, in which

Al section the task purpose decides which effort stays with the student, with attempt-first for learning,
appropriate automation once a skill is established, stronger support for high-stakes decisions, and
assistive technology and accommodations treated as part of the attempt. Activity 6C, Attempt First,
Then Compare.

Portfolio One portfolio artifact plus the chapter-specific Quality Ladder.

Closure Integrated synthesis with active retrieval and transfer; key vocabulary remains in context, with
Appendix B as the lookup layer.
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Common misconceptions and instructional response

Student belief

“I will start

Where it
appears

6.1 Confidence Is

Instructional response

The plan is tempting because nerves read like a stop sign, and waiting feels
responsible. But confidence is an evidence system, and evidence comes from
attempts, so the feeling you are waiting for is largely produced by the very

me what I am
worth.”

Mirror That
Should Become
a Map

when I feel an Evidence . . o
» starting you are postponing. You do not need to feel ready before beginning;
confident. System 9 - . .
beginning, carefully and with support, is one of the ways readiness gets
created.
The reading is tempting because feedback arrives in evaluative settings,
attached to grades and to faces you respect, so the message and its sting fuse
6.5 Feedback: A | . : . : :
“Feedback tells into one verdict. But feedback is information about one performance against

one requirement, as Maya learned when a painful envelope turned out to
contain a design specification. Run it through the protocol below. Extract the
signal, keep your judgment, and let patterns, not single comments, decide what
changes.

“Being resilient
means

6.6 Resilience Is

The picture is tempting because bounce-back language is everywhere and
independence gets praised, so asking for help can feel like failing the resilience
test. But recovery with strategy explicitly includes support. The strongest

practicing it.”

handling it by . recoveries in this book run through teachers, counselors, families, and peers,
Recovery With . . : .
myself and Strategy and knowing when a problem is too large to carry alone is part of the skill, not
getting over it an exemption from it. Speed is not the measure either; Maya’s six days were
fast.” not weakness, and the chapter’s goal is only to make days like them shorter and
kinder.
The belief is tempting because the comparison is so lopsided and because
“If Al can do it practice can look wasteful when a finished answer is already available. But
better than me, | 6.9 What Should | practice is not only preparation to outperform a machine. It builds the mental
there is no You Still Learn model you need to frame a task, recognize weak assumptions, notice subtle
point to Do Yourself? | errors, communicate with experts, and decide when an output fits the real

situation. The less you understand the underlying task, the harder it becomes to
judge where an apparently strong result is fragile.

Chapter synthesis and retrieval
The student synthesis reconnects confidence, self-efficacy, self-concept, interpretation, reframing,

resilience, and learning agility, then asks students to separate feedback from interpretation and
apply the protocol to a changed setback. Working Form 6.1, Growth Reflection Sheet, is placed with
Portfolio Artifact 6, with privacy explicitly protected. The synthesis adds that in Al-assisted learning

the purpose of the task determines which effort stays with the student, which means enough attempt
to build and reveal the capability, appropriate automation of routine effort, and stronger support
rather than manufactured struggle when the stakes are high; the retrieval check asks students to

name one task they will attempt before checking it with a tool.

Quality Ladder

Use the same four-level ladder printed with the student artifact. It describes the quality of the work,

not the learner; the next column to the right is the most useful improvement target.
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Criterion

Conceptual
understanding

Emerging

Treats confidence as
a fixed trait.

Developing

Defines confidence or
resilience generally.

Proficient

Explains them as
learnable, evidence-
based processes.

Advanced

Applies the concepts
to a complex real
situation.

Use of evidence

No examples.

Vague examples.

Specific evidence
from performance or
feedback.

Compares evidence
over time and finds
patterns.

Feedback response

Avoids or dismisses
feedback.

Identifies feedback
but does not act.

Uses feedback to
choose a concrete
action.

Filters signal from
noise and revises
strategy.

Growth Reflection
Sheet

Sheet incomplete or
missing.

A basic goal or
reflection.

Clear sheet with
actions, support,
evidence, and a
decision.

A realistic system for
review, support, and
revision.
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Chapter 7: Final Dream Map and Action Plan

Your role. Help students present themselves honestly rather than impressively. Reinforce privacy
and safety in networking and online sharing, and treat the four share levels as a genuine skill, not a
formality. When Al contributes to public-ready work, ask for enough provenance to show what the
student actually did, decided, verified, or revised. Support real but supervised networking
opportunities, and frame the Final Dream Map as a living document students will revise for years.

Conversation starters. What does your evidence honestly show about you right now? Can your
portfolio back each claim? If AI helped, what did the tool contribute and what did you contribute?
What part of the evidence trail would you show if someone asked? Before you post, share, or paste
anything into a tool, which share level is it? Which of the Four Dream Questions is your weakest right
now, and what one action would strengthen it?

Support strategies. Default to privacy. Nothing a student produces in this chapter should be posted
anywhere without the share-level sort and the cooling-off habit. Rehearse the short introduction
aloud twice, with one specific improvement between attempts. Give the Final Dream Map a review
date on the calendar, and resist the end-of-unit instinct to treat it as a verdict. Before students
complete the final artifact, use Maya’s worked portfolio to trace how one piece of evidence changes
the next decision. Explicitly point out that her private reflection is named but not exposed. Use the
Four Dream Questions to identify what needs attention next, the Future Action System to organize
the next cycle of work, and the Systems Lens whenever the next step depends on understanding a
real pathway or system.

Student-book architecture

Element How it appears in the student book

Problem Chapter-opening character vignette labeled PROBLEM SETTING; it makes the chapter’s central
Setting challenge concrete before the Big Question and concise learning orientation.
. Concepts, examples, misconceptions, activities, figures, and Advanced material follow the
Instruction .
conceptual dependency rather than a fixed subsection template.
. Forms and procedural checklists appear where the method is taught; students do not leave the
Working tools
chapter to find the tool.
Worked model Maya’s compleFe.longltudlnal portfolio appears before the student capstone and includes explicit
share-level decisions.
Section 7.8, When Polished Output Is Easy, Evidence Matters More. Builds representation,
Al section provenance, and sharing judgment across prose and other polished artifacts, so that claims trace
to evidence, the tool’s contribution is clear, and typing into a tool is treated as sharing. Activity 7C,
Can I Back It?
Portfolio One portfolio artifact plus the chapter-specific Quality Ladder.
Closure Integrated synthesis with active retrieval and transfer; key vocabulary remains in context, with
Appendix B as the lookup layer.
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Common misconceptions and instructional response

Student belief

“To get noticed,

Where it appears

Instructional response

The pressure is real because platforms reward performance and the
loudest version of everyone, so tending an image can start to feel like a
requirement of having a future. But a brand is performed while a signal is

Ineed to build | 7.3 Your Identity observed, and the observed kind is the only one this book asks you to
a personal Signal tend. It is an evidence-supported direction that stays honest about its gaps
brand.” and revisable when the evidence changes. Tend the evidence and the
signal takes care of itself; tend only the performance and there is nothing
behind it when someone looks.
The picture is tempting because adults talk about connections the way
collectors talk about cards, and a full contact list looks like progress. But a
“Networking contact is not a trophy, and a name you cannot learn from is just a name.
means 7.5 Networking and What compounds is trust, built through good questions, real listening, and
collecting Interviews, Done reliable follow-up, inside channels your school and family have approved.
important Safely One genuine conversation that sharpens your next question is worth a
contacts.” page of important names, and it is the only kind this book asks you to

pursue. Figure 7.3 maps networking as a supervised learning process built
on questions, listening, follow-up, and boundaries.

“A portfolio is a

The instinct is tempting because audiences reward polish and volume,
and posting feels like proof that the work is real. But a portfolio’s job is to

sound more
impressive, it
helps me.”

Evidence Matters
More

highlight reel, . .
. show honest process, attempts, revisions, and growth, and its most
and the more 7.7 Your Portfolio and | , . L0 .
. . important judgment happens before anything is shown at all. The private-
of it that is Its Four Share Levels . . .
ublic. the reflection share level is the default for a reason. It is the standard that
Eetter”’ stopped Ella from posting her Growth Reflection Sheet, and it should stop
you too.
y The belief is tempting because polished writing looks like a stronger
If Al makes . 1
. candidate, and everyone else may seem to be polishing too. But an
my 7.8 When Polished ) Lo . o .
. . introduction is a claim about the person behind it. If the language inflates
introduction Output Is Easy,

the role, hides the tool’s contribution, or outruns the evidence, the polish
weakens trust. The version that helps you is the one your portfolio can
back, your provenance can explain, and your own voice can defend when
someone asks a follow-up question.

Chapter synthesis and retrieval
The student synthesis reconnects dream, goal, plan, portfolio, identity signal, digital footprint,

networking, share level, and the Future Action System, then asks the learner to reconstruct the Four

Dream Questions and justify sharing decisions. Table 7.4 gives Maya’s journey at a glance before her

complete worked portfolio, the student then completes Working Forms 7.1 and 7.2 for the two-part

Final Dream Map and Action Plan, and A Closing Word provides the final emotional close. The

synthesis adds that when polished output is easy to generate, provenance and traceable evidence

matter more, and that share levels apply before pasting as well as before posting; the retrieval check

asks students to name one item they would never paste into a tool.

Quality Ladder

Use the same four-level ladder printed with the student artifact. It describes the quality of the work,

not the learner; the next column to the right is the most useful improvement target.
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Criterion Emerging Developing Proficient Advanced
No sienal bevond a Describes an Connects signal to
Identity signal ob ti%le y States a label. evidence-based evidence and keeps it
J ’ signal. revisable.
Digital and sharing Shares without Names one online Apphes‘ the COOhI:lg- Sorts ev1dence. into
. S . ) off habit and basic share levels with
judgment considering risk. risk. . .
privacy rules. sound reasoning.
. . Adapts it well to
. .. . Writes a specific, . pis 1Ew .
C Introduction missing | Drafts a basic - different audiences
Communication honest, evidence-

or generic.

introduction.

based introduction.

and makes a clear
ask.

Final Dream Map

Map incomplete or
missing.

Lists a goal.

Completes the plan
with evidence,
action, and a revision
rule.

Diagnoses the
weakest Dream
Question and targets
it.
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Safeguarding and Review

The student chapters keep three standing protections that this guide asks every adult to uphold. The
first is supervised contact, which means that all interviews, mentorship, networking, and outreach
happen through approved adults and approved channels. The second is privacy by default, which
means that private reflection stays private, the private-reflection share level is the default for
portfolio work, and no student is required to publish personal information or to enter it into an Al
tool. The third is scope, which means that Chapter 6 supports everyday confidence and resilience and
is not a substitute for professional help; if a student shows signs of ongoing distress, connect them
with the appropriate support person in your setting.

Fee waivers, program eligibility, and access rules change. Section 5.6.1 teaches students to verify the
current rule from the official source; model the same habit when you advise them.

This guidance follows widely used safeguarding principles, namely supervised contact, privacy by
default, and clear limits on scope. The illustrative standards crosswalk below uses ASCA, CASEL, and
the National Career Clusters Framework as United States examples of how the chapter outcomes can
be mapped; they do not define the book’s international scope. It is general guidance, not a substitute
for your institution’s policy. Before adopting this book, each school, education authority or district,
institution, or program should have the appropriate safeguarding or child-protection lead review
Chapter 6, the mentor-contact guidance, and the online-sharing guidance against local policy and
law, and adapt any procedure to its own setting.

lllustrative Standards Crosswalk: Examples and Local Mapping

This illustrative crosswalk is an adoption starting point, not a certified alignment. The named
standards and frameworks below are United States examples. Educators elsewhere should map the
same chapter outcomes to their current national, regional, or institutional frameworks, use local
pathway and qualification terminology, verify safeguarding requirements, and document any local
assessment expectations before formal adoption.

e Chapter 1. ASCA: self-awareness and positive self-concept built on evidence; CASEL: self-
awareness; U.S. Career Clusters/CTE example: foundational career-exploration readiness.

e Chapter 2. ASCA: career exploration and understanding the world of work; CASEL: social
awareness; U.S. Career Clusters/CTE example: awareness across career clusters and pathway
variety.

e Chapter 3. ASCA: critical-thinking and learning strategies applied to real systems; CASEL:
responsible decision-making; U.S. Career Clusters/CTE example: industry and systems literacy
with CTE program connections.

e Chapter 4. ASCA: self-directed learning and responsible technology use; CASEL: self-management;
U.S. Career Clusters/CTE example: employability and transferable skills.

e Chapter 5. ASCA: goal-setting, long- and short-term planning, and help-seeking; CASEL:
responsible decision-making; U.S. Career Clusters/CTE example: program-of-study and course
planning.
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Chapter 6. ASCA: resilience, coping skills, and evidence-based self-confidence; CASEL: self-
management and self-awareness; U.S. Career Clusters/CTE example: workplace-readiness
behaviors.

Chapter 7. ASCA: communication and postsecondary/career preparation; CASEL: relationship
skills; U.S. Career Clusters/CTE example: career portfolio and presentation readiness.
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